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INTRODUCTION 

At Cranham C of E Primary School, we believe that consistent and focused feedback and 

marking enhances children’s learning. The best feedback engages children as active 

participants in their learning and provides personalised help and guidance. This is an 

essential part of the assessment process and is referenced in the teacher standards. All 

adults with a role in the teaching process will provide effective feedback. High-quality 

feedback is timely, accurate and clear, whilst providing specific guidance on how to improve. 

Moreover, careful consideration is given to the type of feedback used, ensuring that it is 

purposeful and time efficient. Both written and verbal feedback plays a fundamental role in 

enabling pupils to make progress, and our teachers are highly skilled in knowing which type 

of feedback will be the most effective in moving learning forward; this includes understanding 

how individual pupils will respond to feedback. 

Both formative and summative assessment provides teachers with the information they need 

to move pupils on in their learning; both are used to reflect and influence learning at 

Cranham Primary. Evidence shows that there is a place for testing in education and low 

stakes testing, in particular, can improve learning in the classroom as it supports and 

strengthens memory and recall. Baseline testing can also provide useful starting points, 

identifying what a pupil knows and can do, with the information obtained being used to 

inform future teaching. Baselines are helpful as they provide a clear idea of pupil starting 

points and how much progress they have made. 

 

RESEARCH 

This policy is based on the well-established research by Black, P. & Wiliam, D. (1999 

Assessment for Learning: Beyond the Black box) and more recent research carried out by the 

Education Endowment Fund (see Appendix 3). 

 

AIMS 

All assessment, feedback and marking should be meaningful, manageable and motivating. 

Assessment and marking should serve a single purpose - to advance pupil progress and 

outcomes. 

We assess children formatively as part of everyday teaching, and summatively at the end of 

learning in order to: 

• gather the information teachers need in order to move pupils on in their learning 

• enable teachers to draw high-quality conclusions about what pupils have learnt 
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• support pupils to have other opportunities to receive guidance on how they can 

improve 

• provide subject leads with effective data so that they can identify focus pupils, gaps in 

knowledge and strengths or areas for development 

 

We offer feedback, both verbal and written, in order to: 

• show that we value their work, and encourage them to do the same 

• give them a clear picture of how far they have come in their learning, and identify next 

steps 

• promote self-assessment, enabling them to recognise their own strengths and areas 

for development 

• support ongoing assessment that informs our future planning 

The purpose of this policy is to make explicit how teachers assess children’s progress, mark 

children’s work and provide feedback. This policy also recognises the important role children 

play in peer and self-assessment enabling children to become reflective learners and to close 

the gap between current and desired performance. 

An assessment, marking and feedback policy provides opportunities to promote consistent 

standards of marking and common assessment methods from one teacher to another.   
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FEEDBACK  

Both written and verbal feedback are valuable at different times and can be seen in different 

forms, at the discretion and judgement of the teacher: 
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VERBAL FEEDBACK  

Verbal feedback may be teacher to pupil, pupil to teacher or pupil to pupil. Verbal feedback 

during a lesson is often considered to be the most effective type of feedback, as it enables 

pupils to respond immediately, and allows teachers to adapt teaching accordingly within the 

same lesson. Where verbal feedback has been given this need to be recorded in books 

through the use of the VF code. There should be a very brief indication of the subject of the 

discussion (e.g. ‘adverbs’, ‘layout’, ‘exchanging’). Children’s responses to feedback will be 

visible in the books in one or more of these ways: 

• VF code used to show pupil verbally explained their learning 

• Improvements in the quality of their work subsequent to the VF code 

• Purple polishing where no green marking is apparent 

WRITTEN FEEDBACK 

‘Marking should serve a single purpose - to advance pupil progress and outcomes. 

Teachers should be clear about what they are trying to achieve and the best way to achieve it. 

Crucially, the most important person in deciding what is appropriate is the teacher’ (DfE 

2016). 

Where written feedback is the most appropriate type of feedback, it is: 

• Meaningful and teachers are supported and trusted to alter their approach as 

necessary. 

• Manageable and proportionate to the benefits the feedback will bring. 

• Motivating so that it helps pupils to progress – this means that feedback should be 

actionable, challenging and focuses on their next steps of learning. 

 

Marking is used to advance individuals both by identifying next steps and motivating pupils to 

improve. Marking is only relevant when it is achieving either of these goals and there is no 

requirement for all work to be marked in detail. Self-marking is an effective tool and peer 

marking can be excellent for promoting discussion about learning and outcomes.  

It is important for teachers to distinguish between a pupil’s simple slip and an error that 

reflects a lack of understanding: 

For slips, it is often enough to simply indicate where each slip occurs, with pupils given time 

to correct. 

If errors demonstrate lack of understanding, the teacher may decide to take alternative 

courses of action. For instance, with a small number of pupils the teacher may arrange same 

day intervention, while for a large number of pupils the errors will be addressed in the next 

lesson. 
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Written feedback within maths and foundation subjects 

The focus of written feedback will always be linked to the learning objective for each lesson. 

Therefore, feedback for maths and foundation subjects will be predominantly linked to the 

pupil’s understanding of concepts within that individual subject rather than solely based on 

grammar, spelling and punctuation. However, age-related SPaG errors will also be 

recognised, particularly those which focus on subject-specific vocabulary. Wherever possible, 

our teachers use symbols to ensure that all children can access distance marking. Within 

maths and foundation subjects, the following symbols are used to highlight children’s 

successes and their areas for development: 

Recognising success 

(an answer is correct / a relevant point 

has been made) 

Pink tick or dot 

✓ • 

Suggesting areas for development 

(an answer is incorrect / there is a factual 

inaccuracy) 

 

 

(a word is spelt incorrectly) 

Green dot 

• 
Wobbly line beneath word 

 

Suggesting areas for development at end 

of recorded work 

(next steps)   

Pupils respond using… purple polishing pen 

 

Subject specific spelling errors will be underlined in green using a wobbly line. EXS KS2 

children will use a dictionary or vocabulary support to make corrections. The adult marking 

will write the correct spelling at the bottom of the page for KS1 pupils and WTS KS2 pupils. 

Within maths and foundation subjects, the adult marking the work will update the learning 

objective with 1 (WTS), 2 (EXS) or 3 (GDS) ticks in order to aid future summative assessment, 

as well as to provide insight for subject leads. 
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UKS2 RE (A Spring 4) 
Unit U2.4 How do Christians decide how to live? ‘What would 

Jesus do?’ ✓✓ 
L1: How do Jesus’ two greatest commandments help Christians decide how to 
live? 

• I can remember the two greatest commandments from Matthew 22:36-40 

• I can explain how Christians might use these commandments to guide them and decide 
which I think is the most important, giving my reasons. 

• I can come up with my own commandment to make the world a better place. 

 

Written feedback within writing lessons 

Writing units are based on a 3-week plan with the expectations for daily written feedback for 

weeks 2 and 3. Written feedback for writing lessons will use the following symbols:  

           

During week 2, pupils will also receive daily feedback via their learning label which will contain 

differentiated SPaG targets. During each section of writing, the pupils will self-assess and tick 

the targets that have been achieved in the P column. The teacher will teacher assess and tick 

the targets that have been achieved in the T column. The teacher will write a next step based 

on targets that have not yet been achieved and the pupil will write this into tomorrow’s 

learning label. The following day, children will underline in blue pencil where they have 

included examples of their next step. 
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Most next steps should require children to act to improve their work or to show their 

understanding of the next step through a further task. Where a next step asks pupils to edit 

their work or further develop an aspect, pupils respond using a purple 'polishing pen'. When 

this cannot be done during the same lesson, time for pupil responses is given at the start of 

the next day or lesson. Teachers should consider whether pupils need additional input or 

support to address the next step and utilise the response time to provide this. Teachers 

might group children with similar next steps and provide a short scoop group session. 

SELF-MARKING 

Self-marking is an effective tool and peer marking can be excellent for promoting discussion 

about learning and outcomes. The aim of self-marking is to ensure that pupils are actively 

engaged in the reflection process. It requires a level of training and, crucially, an effective 

culture in the classroom so that pupils feel safe about making mistakes. The expectation is 

that teachers will review work that has been marked by children frequently to ensure that it is 

accurate and that any additional support that is required can be put in place. Self-marking is 

most effective in maths and foundation subjects which require the understanding of factual 

information. It is also effective within SPaG lessons and reading comprehension. While self-

marking may involve pupils comparing their summative answers to a set of correct answers, 

they simply dot in pink or green. Pupils then require time the following day to have a second 

attempt at their incorrect answers (using their purple polishing pens). 

TURNING CHILDREN INTO EFFECTIVE EDITORS 

The marking described above refers particularly to the learning objective and success criteria 

being specifically taught in each lesson. However, we also need to teach children to habitually 

check their own work for small, technical errors. For example, time is provided within writing 

sessions for children to self and peer edit, before writing is submitted for teacher 

assessment. 
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ASSESSMENT 

The most powerful assessment data is that which can be acted upon to improve learning as it 

is happening (Wiliam 2017). Whilst assessment has often become too focused on final 

judgements, both teachers and pupils at Cranham understand that assessments and any 

feedback from them provide an opportunity to respond and improve. 

 

Formative assessment - ongoing assessment, that is part of everyday teaching carried out 

to inform future teaching or learning 

If the assessment is to provide formative information, it must produce a consequence for the 

pupil or the teacher, and this must improve knowledge or understanding (Christodoulou, 

2017). ‘To be effective as a recipe for future action, the future action must be designed so as 

to progress learning. In other words, the feedback must embody a model of progression’ 

(Wiliam, 2017, cited in Hendrick & Macpherson, 2017). The most effective formative 

assessment will identify where the pupil is at and what their goal is; however, it will also 

establish a clear set of steps explaining how to move between the two. Pupils must be able to 

act on their feedback for it to have an effect. 

Formative assessment is a crucial tool that is used to help our teachers understand specific 

areas of strength and weakness in learning. Knowing what pupils know and which gaps exist 

in their knowledge and understanding is an informative exercise and one that makes 

subsequent learning more successful.  

 

Summative assessment - assessment carried out at the end of a period of learning to 

establish what is known 

Assessment should always be for a purpose and identifying this purpose is crucial to the 

quality and value of its results. Assessment may be carried out to provide summative 

information, and a ‘shared meaning’ to allow teachers to judge pupils’ learning of the subject 

for the purpose of a grade or evaluation of progress. For an assessment to create shared 

meaning, it must be taken in standardised conditions without external help; it should also ask 

questions that allow the teacher to differentiate between different pupils. A good summative 

assessment should also cover enough material and assess a wide enough sample of the 

material covered. 

 

Fab facts 

In foundation subjects, at the end of each unit the expectation is for pupils to complete an 

assessment which demonstrates their grasp of the key knowledge (or fab facts) they have 
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learnt ; this can be carried out in a variety of ways and may be in the form of a double-page 

spread, a quiz, a PowerPoint, a verbal presentation or an essay. This is a useful summative 

assessment for teachers to gain insight into long-term learning and misconceptions but also 

acts as a consolidation activity to deepen learning. 

 

Tests 

It should be noted that assessment is most effective when it is driven by the learning needs 

of the pupils and not driven by the need for gathering data for school systems. However, our 

school assessment schedule (see appendix 2) plays an important role in providing us with 

sufficient information to observe patterns in pupil progress over time and across subjects. 

We follow a schedule of summative assessments, using past SATs papers for years 2 and 6, 

and NFER papers for years 1, 3, 4 and 5. NFER tests reflect the style and format of the 

national curriculum tests to help build pupils' familiarity with more formal assessment. The 

school completes all the required national statutory assessments, collecting our own baseline 

data alongside the statutory baseline test in EYFS (see appendix 2). 

 

Triangulation of assessment to form teacher judgements 

To ensure accuracy, all staff participate in book looks and moderation events, including those 

organised by our local cluster of schools. Teachers also carry our regular pupil voice sessions 

where children’s long-term learning is measured by how well they remember and can 

articulate the ‘fab facts’ within each subject. Summative test data, alongside teacher 

judgements from book looks, pupil voice and classroom learning, provide concrete evidence 

to support teacher assessment of a child’s attainment, helping them map progress and set 

targets, and enabling them to identify gaps and misconceptions to inform future learning. 

Teacher judgement data is inputted regularly with data deadlines for staff at the end of each 

term. Data snap shots are taken from INSIGHT tracker three times a year to assess a pupil’s 

current attainment and depth of understanding in all subjects.  

Information is used to: 

• inform senior leaders, subject leaders and governors of the school’s current strengths and 

weakness, enabling them to act accordingly 

• inform pupil progress discussions between class teacher, headteacher and SENCO ensuring 

all children are appropriately planned for 
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COMMUNICATING ASSESSMENT INFORMATION WITH PARENTS 

For children in Years 1 – 6, objectives covered to date for English and mathematics are shared 

with parents twice a year at parents’ evenings. Targets for reading, writing and maths are 

then set for each child. For children in Reception, reference is made to progress against Early 

Learning Goals. 

Parents receive a short format report at the end of term 2 (Christmas term) which gives 

information on progress and attainment for reading, writing and maths as well as teacher 

comments on effort and behaviour. 

Parents receive a full written report once a year in July. This includes progress and attainment 

data for reading, writing, maths, science and RE. There are also individual comments on 

attitudes to learning, the pupil’s wider contribution to school life, and next steps. 

For the majority of parents, two teacher meetings and two reports each year is sufficient 

information. However, class teachers are keen to involve parents in their child’s education to a 

degree which suits each parent, and Cranham Primary has an open-door policy for parents to 

discuss their child’s progress informally at any time of the school year. 
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APPENDIX ONE - CODES FOR MARKING
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Appendix Two – Summative assessment (statutory), data entry and progress overview  

 AUT 1 AUT 2 SPR 3 SPR 4 SUM 5 SUM 6 

KS1 

KS2 

Writing unit 1 

Writing unit 2 

 

Writing unit 3 

Writing unit 4 

 

Writing unit 5 

Writing unit 6 

 

Writing unit 7 

Writing unit 8 

 

Writing unit 9 

Writing unit 10 

 

Writing unit 11 

Writing unit 12 

 

EYFS Early Years 

Baseline 

assessment 

    Teacher 

assessment 

Early Learning 

Goals & GLD 
(Good Level of 

Development – PSED, 

Physical, Communcation 

& Language) 

Y1 

 

   Assessment 

week: 

NFER maths  

NFER Reading 

 Assessment 

week: 

NFER maths  

NFER Reading 

Y3 

Y4 

Y5 

 Assessment 

week: 

NFER maths  

NFER Reading 

 Assessment 

week: 

NFER maths  

NFER Reading 

 Assessment 

week: 

NFER maths  

NFER Reading 

Y2  Assessment 

week: 

Past SATs paper 

maths  

Past SATs paper 

Reading 

 Assessment 

week: 

Past SATs paper 

maths  

Past SATs paper 

Reading 

 Assessment 

week: 

KS1 SATs maths  

KS1 SATs paper 

Reading 

(no longer 

statutory) 

 

Y4      Multiplication 

Tables Check 

Y6 Possible SATs 

baseline tests if 

required 

Assessment 

week: 

Past SATs paper 

maths : P1, P2, P3 
 

Past SATs paper 

Reading 
 

Past SATs paper 

GPS: P1, P2 

 Assessment 

week: 

Past SATs paper 

maths : P1, P2, P3 
 

Past SATs paper 

Reading 
 

Past SATs paper 

GPS: P1, P2 

SATs week: 

 

KS2 SATs paper 

maths : P1, P2, P3 
 

KS2 SATs paper 

Reading 
 

KS2 SATs paper 

GPS: P1, P2 

 

 All 

years 

Pupil baselines 

 

Subject position 

statements 

created (SLs) 

 

 

Data entry to 

Insight for all 

subjects 

 

 

Data report to 

FGB (HT) 

 

Subject position 

statements 

updated (SLs) 

Data entry to 

Insight for all 

subjects 

 

 

Data report to 

FGB (HT) 

 

Subject position 

statements 

updated (SLs) 

Data entry to 

Insight for all 

subjects 

 

End of year data 

analysis to FGB 

(HT) 

All 

years 

Pupil progress 

meetings 1  

(class teacher, 

HT & SENCO) 

 

Class context 

sheet updated 

Parent meeting 

1 

 

 

Short format 

report to 

parents 

Pupil Progress 

meetings 2 

(class teacher, 

HT & SENCO) 

 

Class context 

sheet updated 

Parent meeting 

2 

Pupil progress 

meetings 3 

(class teacher, 

HT & SENCO) 

 

Class context 

sheet updated 

End-of-year full 

report to 

parents 
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Appendix Three – research references 

https://www.researchgate.net/publication/271848977_Assessment_for_Learning

_beyond_the_black_box 

https://educationendowmentfoundation.org.uk/guidance-for-

teachers/assessment-feedback 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-

reports/feedback 

https://www.dylanwiliam.org/Dylan_Wiliams_website/Papers.html 

https://daisychristodoulou.com/2017/01/making-good-progress-the-future-of-

assessment-for-learning/ 
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